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History at Dairy Meadow:

What we are doing:

The history projects are well sequenced to provide a coherent subject scheme that develops
children’s historical knowledge, skills and subject disciplines. Key aspects and concepts, such as
chronology, cause and effect, similarity and difference, significance and hierarchy, are revisited
throughout all projects and are developed over time. All projects also develop historical skills based
on evidence and historical enquiry.

The choice of historical periods follows the guidance set out in the national curriculum, with specific
details relating to significant events and individuals chosen to present a rich and diverse account of
British and world history.

Where there are opportunities for making meaningful connections with other projects, history
projects are sequenced accordingly. For example, the project Ancient Civilisations is taught alongside
the DT project Tomb Builders to give children a better all-round understanding of how differing
civilisations honour their dead.

All history projects are taught in the autumn and summer terms, with opportunities for schools to
revisit historical concepts in some of the spring term geography projects. This reflects the fluid
nature of our humanities curriculum. All topics with either a History or Geography driver will include
both knowledge and skills for the alternate subject — this is to appreciate the links between each
subject yet value the scholarship present in both academic disciplines.

How our History curriculum links to the whole school target of embedding disciplinary knowledge:

* Assessment questions are framed using valid historical enquiry.

* Substantive knowledge of time and place feeds into how historians might study a particular event,
phenomenon or society.

* Use of sources and bias affect answers about the past.
* We are trying to move away from viewing history through a modern lens.
* The role of a Historian is not that of a ‘fact checker’ or ‘archaeologist’

How our History curriculum builds over the Key Stages:

Early Years:

Whilst History is not discretely taught within the Early Years, our children are introduced to the idea
of chronology by looking at their own family history through the lens of Understanding the World.
Children will comment on familiar situations in the past and build up an idea of significance by
exploring immediate members of the family and community.

Key Stage 1

In Year 1, children begin the autumn term by studying the project Childhood. This project builds on
children’s past experiences, including their family history and events within living memory, and
works well as an introductory project. In the summer term, children study the project School Days.

This project enables children to learn the history of their school and compare schooling in the
Victorian period.
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In the autumn term of Year 2, children extend their studies to explore a broader range of periods in
the project Movers and Shakers. This project explores the concept of significance and the significant
people that have greatly influenced history. In the summer term, children study the project
Magnificent Monarchs. This project introduces children to the challenging concepts of power and
monarchy in preparation for more complex historical topics in Key Stage 2.

The projects studied in Key Stage 1 provide numerous opportunities for children to explore
significant historical events, people and places in their locality.

Lower Key Stage 2

In Year 3, children begin the autumn term by studying the chronology of British history in the project
Through the Ages. This project teaches children about the significance of prehistoric periods and the
changes in Britain from the Stone Age to the Iron Age. In the summer term, children continue to
develop their knowledge of the chronology of British history in the project Emperors and Empires.
This project teaches children about the Roman Empire, its invasion of Britain and Britain’s ensuing
Romanisation.

In the autumn term of Year 4, children resume their learning about British history in the project
Invasion. This project teaches children about the Roman withdrawal and the invasion and settlement
of the Anglo-Saxons and Vikings. This project concludes at 1066, which meets the guidance from the
national curriculum for British history. In the summer term of Year 4, children begin their studies of
ancient history by studying the overview project Ancient Civilisations. This project enables children
to learn about the achievements of the earliest civilisations, including ancient Sumer, the Indus
Valley civilisation and ancient Egypt.

Upper Key Stage 2

In the autumn term of Year 5, children continue to build their knowledge of ancient civilisations with
an in-depth analysis of ancient China in the project Dynamic Dynasties. This project enables children
to study the significance and influence of ancient China and its prowess and advancements in the
written word, technology and metalwork. In the summer term, children further study ancient and
world history in the project Groundbreaking Greeks. This project enables children to explore life in
ancient Greece, including examining the achievements and influence of ancient Greece on the
western world.

In the autumn term of Year 6, children study the more complex historical issues of enslavement,
colonialism and power in the project Maafa. In this project, children explore a range of African
kingdoms, including the Kingdom of Benin, and study Britain’s role in the development, perpetuation
and abolition of the slave trade. In the summer term of Year 6, children complete their historical
studies with the project Britain at War. This project enables children to study the role war has played
in Britain’s history since 1066, focusing on the First and Second World Wars as crucial turning points
in British history.

What we do when:

Autumn Summer
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Nursery | Begin to make sense of their | Know some similarities and differences between things
own life-story and family’s in the past and now, drawing on their experiences and
history. what has been read in class.

Reception | Comment on images of Understand the past through settings, characters and

familiar situations in the events encountered in books read in class and
past. storytelling.

Year 1 Childhood School Days

Year 2 Movers and Shakers Magnificent Monarchs

Year 3 Through the Ages Emperors and Empires

Year 4 Invasion Ancient Civilisations

Year 5 Dynamic Dynasties Groundbreaking Greeks

Year 6 Maafa Britain at War

What each unit entails:

Childhood:

Year 1:

In this history project, children develop their vocabulary of time, including before, a long time ago,
yesterday, may years ago and present. The children are introduced to the concept of artefacts and
explore a range of objects, interpreting what they tell us about childhood in the past. The children
begin to compare artefacts from the past to the objects they use today.

Children will also develop their understanding that people grow and change over time and learn the
stages of human development. They revisit learning from Understanding the World about significant
events, including birthdays and family celebrations, and are introduced to family trees.

They learn the word decade and its meaning. They order decades chronologically and learn about
significant events, including important aspects of our monarch’s reign. Children use photographs as
historical sources to compare everyday life and childhood in the 1950’s to today. They also explore a
significant event, the Queen’s coronation and learn that this is the start of her reign.

The thread of self and identity connects with art projects such as Portraits and Poses, People and
Places and Statues, Statuettes and Figurines. This should stimulate children’s understanding of
themselves and their identity as well as how history uses imagery to project notions of power and

statehood.

School Days:

Children will extend their vocabulary of time and explore how each word or phrase describes the
length of time or how long ago something happened.
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Children are introduced to Dairy Meadow’s history, within living memory, by listening to a teacher or
ex-pupil and studying photographs, artefacts and other historical sources. They work together to
create timeline cards for the school’s history and put them in chronological order.

They revisit the concept of significance as they learn significant events in the Dairy Meadow history,
using artefacts and information and recording their findings in a fact file. They learn about life in the
school today, looking at the buildings, locality and significant people.

Children are introduced to the Victorian era and learn that this is a time beyond living memory. They
build their understanding of similarity and differences by comparing the Victorian era to today.
Children will learn about Victorian schools from written sources and contemporary pictures and
begin to understand viewpoint. They investigate historical artefacts and compare Victorian
classroom objects to those used today. They also take part in a Victorian school day and describe
how the Victorian era’s activities, lessons and discipline make them feel.

Children will also learn about the life and legacy of a significant person, Samuel Wilderspin who
changed how young people were taught. At the end of the project, the children use their historical
knowledge to decide whether they would like to go to school now or in the Victorian era.

This unit is taught alongside the art project Street View to connect with children’s understanding of
human features in the local environment.

Year 2:

Movers and Shakers

In this history project children focus on significant people throughout history. They are introduced to
Dawson’s model of significance, which helps them decide if a person is historically significant. They
learn about a significant person from the locality and evaluate their impact on the local area, United
Kingdom and the world.

The children are introduced to the vocabulary used to describe the work or actions of significant
people, such as activists, artists, explorers, monarchs and scientists. They group significant people
under these headings and then learn about their lives. The children are introduced to diamond
ranking to sort the people studied from the most to the least significant, using their knowledge of
each person.

Children revisit the concept of chronology and make timelines. They study two significant explorers
in depth, Neil Armstrong and Christopher Columbus and learn he story of their achievements in
chronological order. They begin to learn how to compare their voyages of discovery, especially
relating to changes in technology.

Children study the actions and achievements of significant activists. They are introduced to the
concepts of fact and opinion as they explore the life of Emmeline Pankhurst and learn about racial
segregation in the USA through the activism of Rosa Parks. Recently this unit has been further
personalised to our community by exploring the life of the local activist, Blair Peach.

Then children turn their understanding of significance to modern times, looking at significant people
and events today and predicting their impact on the future. They also add to their knowledge of
monuments and memorials from year 1’s Bright Lights, Big City, studying how memorials recognise
people and achievements.
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This unit is taught alongside the art project Still Life to connect with children’s understanding of
significance.

Magnificent Monarchs

In this history project, children will revisit historical vocabulary related to time and are introduced to
new terms and concepts, including AD. Children are introduced to the concept of historical periods
and learn the names of periods in British history, from the Anglo-Saxon period beginning in AD 871,
to the House of Windsor to the present day. They create a timeline of monarchs, using the dates and
knowledge of historical periods to consolidate their understanding of chronological order.

The children are introduced to the terms ‘hierarchy’, ‘reign’ and ‘kingdom’, and the substantive
concepts of power, rule, absolute power, government, parliament, and constitutional monarchy.
They explore the power of different monarchs and record how the power of the British monarch has
changed over time.

The children continue to build their understanding of historical sources and use royal portraits and a
source of historical evidence. They are introduced to symbolism by studying the objects of monarchy
within the portraits, including the orb and sceptre and exploring the monarchs’ poses, backgrounds
and facial expressions.

The children study six significant sovereigns in depth, creating a timeline for Alfred the Great,
William the Conqueror, Henry VI, Elizabeth |, Queen Victoria and Elizabeth Il. They learn about the
impact of these sovereigns and are introduced to historical terms, such as ‘kingdom’, ‘feudal
system’, ‘hierarchy’, ‘peasant’, ‘war’, ‘British Empire’ and ‘law’. The children use the statements in
Dawson’s model, first encountered in Movers and Shakers to decide who is the most significant
monarch.

This is taught alongside the art project Portraits and Poses to connect with children’s understanding
of monarchy and power. It also paves the way for discussions about other forms of government seen
in topics such as Dynamic Dynasties and Groundbreaking Greeks.

Year 3:

Through the Ages:

In this history project children learn new definitions that describe longer periods. They continue to
learn about chronology by creating a timeline using these periods and are introduced to reading and
ordering BC dates. Children are introduced to the concept of duration and calculate how many years
each period lasted.

Children begin to carry out historical research using various artefacts and sources to answer
historically valid questions and build up a picture of prehistoric life over the Stone Age, Bronze Age
and Iron Age. They deepen their understanding of chronology by building detailed timelines of these
periods.

Children develop their understanding of everyday life in each period, finding out about the people,
places and changes over time that influenced human development. They learn about Stone Age
settlements, tools, food and monuments and are introduced to new vocabulary including
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huntergatherer, domestication, Neolithic revolution and homo sapiens. Children are introduced to
the terms ‘archaeology’, ‘archaeologist’ and ‘excavation’ learning about modern techniques and
archaeological finds. These include the settlement at Skara Brae and the discovery of Cheddar Man.
Children deepen their understanding of cause and effect, finding out what caused the end of the
Stone Age, including the effects of lifestyle changes and the arrival of new technologies.

Children learn about the arrival and influence of the Beaker folk and study the evidence that they left
behind. They learn subject specific vocabulary and concepts, including Beaker culture, metalworking,
burial mounds, trade, ceremonies and afterlife. Children are taught how metal and trade influenced
wealth and power and study the archaeological evidence from the burial of the Amesbury Archer.
They investigate the cause and effect of the end of the Bronze Age and learn the term ‘Bronze Age
Collapse’.

Children will learn how ironworking came to Britain and the effect it had on people’s lives. The learn
the term Celt to describe the people of Britain and develop their understanding of concepts
including conflict, farming, trade and wealth. Children learn about inventions and how new
technology made everyday tasks easier and more efficient. They also study the archaeological
evidence and decide what the artefacts tell them about craftsmanship, wealth and power in the Iron
Age. Children learn about everyday life in Iron Age hillforts and how iron weapons led to a warrior
culture. Children find out about the end of the Iron Age and the Roman invasion conquest.

Children will also study local archaeological evidence relating to the Stone, Bronze and Iron Ages. At
the end of the project, they compare and contrast the Stone Age and Iron Age, finding similarities
and differences between the two periods and describing the changes that happened over time.

This project is taught alongside Ugg The Stone Age Boy in English to connect with children’s
understanding of prehistoric civilisations and to test the validity of information and sources.

Emperors and Empires

In this project children revisit the terms AD and BC and build on their knowledge of world history.
They devise historically valid questions about everyday life in the Roman Empire and study Roman
artefacts, information sheets and other source materials to find the answers.

Children are introduced to differing historical accounts of the same event and explore their
reliability. They deepen their understanding of hierarchy and power and learn about the concepts of
republic and empire. They deepen their knowledge of these concepts by studying how the Roman
Empire grew and expanded, including the spread of Roman ideas throughout Europe and northern
Africa.

Children consolidate their understanding of the role of an emperor and use their knowledge of
Dawson’s model of significance from the year 2 projects Movers and Shakers and Magnificent
Monarchs to rank Roman emperors. They develop their understanding of social hierarchy by learning
about the hierarchy of ancient Rome. They are introduced to and interpret a hierarchy diagram and
understand the terms ‘upper class’ and ‘lower class’. They also learn about hierarchy in the Roman
army and discover how its well-organised structure helped the Roman Empire to expand.

Children revisit the concepts of cause and consequence, discovering reasons for the Roman invasion
of Britain and its impact. They learn about the first unsuccessful Roman invasion in 55BC into Iron
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Age Britain and the reasons for its failure. They learn how Emperor Claudius successfully invaded
Britain in AD 43 and how Britain became Romanised.

They are introduced to the concept of rebellion and study the story of Boudicca, queen of the Celtic
Iceni tribe. They describe the significance of power struggles in Britain and reasons for Boudicca’s
rebellion against Rome. They learn about the Roman struggle to defeat the Picts and conquer
Scotland.

Children revisit the concept of defence such as Hadrian’s Wall and the purpose of forts, milecastles
and turrets. They begin to make deductions and draw conclusions from historical evidence by
studying the contents of Vindolanda tablets found at the Vindolanda fort. They revisit the concept of
Romanisation and explore the invention and ingenuity of Roman culture.

Children learn about the significance of Christianity’s arrival in Britain, compare paganism and
Christianity and how Christianity became the dominant religion in the Roman Empire.

They learn about the end of the Roman occupation of Britain and explain the cause and effect of the
Roman withdrawal. They are introduced to a new recording method, the historical report, then write
a report drawing on written evidence and quotes.

Year 4:
Invasion:

In this history project, children revisit the causes and effects of the end of Roman rule from the year
3 project Emperor and Empires. They study the ancient poem The Ruin to find out about the
disintegration of Romanised Britain and the return of a Celtic lifestyle. Children study the chronology
of Britian between AD 400 and 1066, using a timeline that shows the duration and overlap of
different historical periods. They sequence significant dates and events in chronological order,
deciding how a timeline helps them understand the sequence, and cause and effect, of different
events.

Children learn about the cause, consequences and impact of the invasion of the Anglo Saxons. They
discover why the Anglo-Saxons left Scandinavia and created kingdoms in Britain, linking these
ancient settlements with the country names that we use today. Children study primary and
secondary sources, analysing artefacts from the Sutton Hoo ship burial to find evidence of the
wealth, power and status of the buried person.

They learn more about Christianity and paganism, learning how missionaries from Rome and Ireland
brought Christianity back to Britain following its decline after the Roman withdrawal. They explore
the everyday lives of people in Anglo-Saxon Britain and study primary and secondary sources of
evidence. Children are taught about the legacy of Anglo Saxon life and which aspects still influence
the world today.

Children also complete a historical enquiry and learn about the Viking raids on the monastery at
Lindisfarne, deepening their understanding of evidence and viewpoint as they study contemporary
accounts. They investigate the conflict between the Vikings and Anglo-Saxons and compare and
contrast their everyday lives. Children use primary and secondary sources of evidence to learn about
King Athelstan and look at continuity and change in Britain after his reign.
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At the end of the project, children learn about the cause and effect of the Norman invasion, the final
invasion of Britain, and find out if there is any evidence of Anglo-Saxon or Viking life in the local area,
using the knowledge and understanding gained during the project.

This project is taught alongside the art project Warp and Weft to connect with children’s
understanding of Celtic culture.

Ancient Civilisations:

In this history project, children study the characteristics of a civilisation. They learn more about
artefacts, exploring objects from the ancient Sumer and ancient Egypt to find out about everyday life
during the ancient civilisations. They study a map and a timeline showing the location, dates and
duration of early civilisations and learn when civilisations began, ended and coexisted.

Children study the rise of ancient Sumer, discovering the importance of the rivers and nutrient-rich
soil of the Fertile Crescent for settlements and technological development. They study the features
and achievements of ancient Sumer and write a report to explain its development in chronological
order. Children develop an enquiry into farming in ancient Sumer, asking and answering historically
valid questions about changes over time. They analyse how interventions changed everyday life,
making work more efficient and allowing the civilisation to develop and learn about the legacy of the
Sumerian technologies in the world today. Children find out about life in the world’s first cities and
study social hierarchy. They revisit the concept of an emperor and empire as they study the story of
King Sargon the Great, the world’s first emperor. They identify the causes and effects of his actions
and the success of his reign.

Children study ancient Egypt, recapping its location, dates and duration and studying the features of
the civilisation, including the use of the Nile, cities, architecture, art, writing and inventions. They
analyse images of ancient Egyptian art and gather information from secondary sources. Children
study a hierarchy diagram to find out about the structure of ancient Egyptian society and compare
the hierarchies of ancient Sumer and ancient Egypt. They construct a profile of a pharaoh,
understanding the purpose and significance of the role, using new vocabulary including pharaoh,
pyramid, deity, immortal and mummified. They learn about the archaeological discovery of
Tutankhamun’s tomb, discovering how the design, decoration and materials used to make the
artefacts provide information about the pharaoh and life in ancient Egypt. Children compare an
contrast the ancient Sumerian and ancient Egyptian civilisations and thing about the reasons for
these similarities and differences.

Children use their knowledge of ancient civilisations to research the Indus Valley civilisation. They
explore a range of evidence and use the key features of civilisation to find out about life in the Indus
Valley and how it compares to the two earlier civilisations. At the end of the project, the children are
introduced to the concept of decline. They study the causes and consequences of decline, finding
out how each civilisation ended and which aspects are still part of our lives today.

This project is taught alongside art’s Statues, Statuettes and Figurines and DT’s Tomb Builders to
connect with children’s understanding of the importance of sculpture and significance of ancient
buildings.
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Year 5:

Dynamic Dynasties:

In this history project, children learn about the history of ancient China. They revisit the term
‘civilisation’ and learn that ancient China was an advanced civilisation that grew without influence
from the rest of the world. They make a timeline of the first dynasties of ancient China and learn
how the civilisation began. The concept of civilisation is a key thread in our History curriculum, see
Ancient Civilizations, MAAFA etc.

Children study the myth of the Yellow Emperor and the concept of a dynasty. They study
archaeological evidence from the lost city of Yin, which proved the existence of the Shang Dynasty.
Children infer meaning from archaeological evidence and use their prior knowledge of civilisations to
understand the role of belief, craftsmanship, hierarchy and power, everyday life and warfare during
the Shang Dynasty. They encounter new vocabulary, including realm, ancestor, ritual, descendent,
spirit and sacrifice. Children study the significance of the unique techniques and craftsmanship used
to make bronze ritual objects and learn about the importance of jade carving and silk making.

Children study the structure of the Shang Dynasty society, recognising the familiar hierarchical
structure showing the king at the top of the hierarchy and the peasants and slaves at the bottom.
They discover that hierarchy and power influenced everyday life and determine a person’s place in
society. Children use primary and secondary sources to find out why the people of the Shang
Dynasty were successful warriors, studying areas such as social structure, weapons, bronze, chariot
technology, wealth and leadership to construct their arguments. They begin to compare conclusions,
realising that people may interpret evidence in different ways.

Children use historical evidence to build a picture of a significant person, studying the tomb of Fu
Hao. They ask historically valid questions about the warrior queen and use secondary sources to find
the answers. Children answer the enquiry question, Why is the Shang Dynasty considered advanced
compared to our Bronze Age? and use the Records of the Grand Historian, considering if this is a
good source of evidence. Children compare the Shang Dynasty to other Bronze Age civilizations,
comparing and contrasting Egyptian, British and Chinese Bronze Age societies.

To conclude the project, children learn about life after the Shang Dynasty, focussing on continuity
and change as they study the achievements and long-lasting impact of the Zhou, Qin and Han
dynasties. The children then look at Chinese culture today and identify the legacy of these ancient
dynasties on China today.

Groundbreaking Greeks:

In this project, children study a comparative timeline, comparing British, world and Greek history.
They compare and make connections between periods of world history, studying civilisations
contemporaneous with ancient Greece. They explore an ancient Greek timeline in more depth and
learn about the characteristics of each different period. Children study Greek artefacts and
consolidate their understanding of the terms ‘primary source’ and ‘secondary source’ and discuss
the reliability of sources.

Children study four different periods and identify continuity and change through time. They revisit
aspects of civilisation from the year 4 project Ancient Civilisations and compare the coexisting
Minoan and Mycenean civilisations. Children write historically valid questions about continuity and
change during the Greek Dark Age, which they answer through independent research. They compare



.Dauy Meadow

the Greek Dark Age to the Archaic period and learn about the changes that occurred. Children take a
deep dive into the classical period, learning about Athens and encountering historical concepts,
including city states, power and trade. Children learn about direct democracy in ancient Greece,
comparing this form of government to tyrannies and oligarchies, and learn about the legacy of
ancient Greek democracy today.

Children learn about the roles of men and women in ancient Greece and find out how gender,
wealth and social status affected their lives. They study the social hierarchy of ancient Greece and
continue to see the roles of the rich and powerful at the top of the social hierarchy and peasants and
slaves at the bottom. They learn about the achievements and influence of the ancient Greeks in the
broader world, exploring how personal beliefs affected their actions. They also learn about the lives
and ideas of great Greek philosophers and mathematicians and understand how their work
influences aspects of our lives today. Children learn about the Olympic Games and Greek arts and
culture, including Greek theatre, sculpture, architecture and literature.

Children use historical sources and artefacts to complete an enquiry line into the life of Alexander
the Great, his significance, his achievements and his influence on the world using primary and
secondary picture sources and online research to gather evidence. Children use the knowledge they
have gained to debate the Ancient Greek’s most influential ideas. They discover how the ancient
Greek civilisation ended and Roman rule of Greece began, noting the way that Roman art, religion,
education and architecture were influenced by ancient Greece. Children study architecture, art and
sculpture in their locality to learn about the influence that neoclassicism had in Britain in the 18"
and 19%" centuries. They identify aspects of life today that are influenced by the ancient Greeks,
including medicine, theatre, philosophy and democracy.

This project is taught alongside the DT project Architecture to connect with children’s understanding
of chronology and architectural styles.

Year 6:
Maafa:

In this history project, children learn abstract terms including ‘rebellion’, ‘discrimination’,
‘colonisation’, ‘diaspora’ and ‘emancipation’. They learn about Africa as the ‘cradle of humankind’,
study a timeline of African history and discover the richness and diversity of ancient African
kingdoms. Children work in research groups to find out about the Kingdom of Aksum, the Kingdom
of Benin and the Mali Empire, studying aspects including rulers and government, natural resources
and trade, homes, wealth, work, religion, culture and art.

Children learn about the significance of the discovery of the New World on African history and study
Britain’s role in the development and growth of the slave trade over time. They learn about the
development of the triangular slave trade and why this was a significant global event. They learn
about the journeys conditions on board slave ships and the human impact of life on a plantation.
Children learn that the triangular slave trade created the African diaspora, which is the term for
communities of black people living in different parts of the world because of the slave trade. They
study a wide range of historical evidence to evaluate the human impact of the slave trade, including
artefacts, diagrams and sources written by eyewitnesses.
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Children develop their understanding of rebellion and divide and rule as they learn about life in
enslavement. They think critically, weigh the evidence and sift arguments as they study sources of
evidence, understand the authors viewpoints, why the sources were created, and the contrasting
representations of life in enslavement. Children learn the meaning of the terms ‘resistance’, ‘revolt’
and ‘refusal’ and how rebellion play a vital role in the abolition of slavery.

Children are taught how the profits of the slave trade affected life in Britain. They learn how money
made from enslavement gave Britain wealth and power. They learn about the causes and
consequences of the abolition of slavery. They revisit chronology, ordering a timeline of key events
leading to the abolition of slavery and discover how religious groups, revolts, the work of
abolitionists and economic considerations all affected the campaign. Children learn about life after
abolition from different viewpoints.

They understand the concept of colonisation and look at the narrative and long and short term
causes and consequences of colonisation in the 19%" and 20™" centuries. Children learn about the lives
of black people in Britain in the 20" century, understanding why black people came to live and work
in Britain, the contributions they made to society and the difficulties they faced. The learn about the
Race Relations Act of 1965, why it was passed, and its impact on Britain. The children learn about the
significance of inspirational black Britons over the last 500 years and write an account of their
thinking.

This topic is taught alongside the art topic of Trailblazers, Barrier Breakers to connect with an
understanding of black history and equality. There are also echoes of this unit in the PSHE module
Living in the Wider World.

Britain at War:

In this history project, children will learn abstract terms including ‘allies’, ‘civilian’, ‘genocide’,
‘persecution’ and ‘surrender’. They create a chronological timeline of Britain at war and use research
to create an overview of significant conflicts. Children are introduced to the long term and short
term causes on the First World War. They learn how the declaration of war affected ordinary people;
including the millions of men who volunteered to fight. Children learn about events at the beginning
of the war in chronological order. They weigh up a range of primary evidence about life in the
trenches and build an interpretation of the past from first-hand accounts, letters and photographs.

Children learn about the technological advances of the First World War. They build a detailed
timeline of significant events during the conflict and answer questions using the organised
information. Children evaluate the impact of the First World War on British citizens, using secondary
and primary sources to answer an enquiry question. They discover the causes and consequences of
the end of the First World War, learning about the turning points that lead to Germany’s defeat and
the terms of the Treaty of Versailles.

Children learn about the causes of the Second World War, making connections and drawing
contrasts between both conflicts. They revisit diamond rankings from previous history projects,
organising the causes of the Second World War in a structure from most to least important. They
explain their reasoning to others and consider different points of view. The children learn about the
warring nations and use new vocabulary, including Axis Powers, Allied Powers, Grand Alliance,
fascist, communist, neutral and pact.
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Children will evaluate the impact of war on ordinary people. They will articulate a clear,
chronological narrative of events at the beginning of the Second World War and learn how
significant technological developments made it a unique conflict. They learn the term ‘turning point’
as they study the Battle of Britain. They evaluate the impact of the Second World War on British
civilians using online sources, including first-hand accounts. They assess evidence, identify bias and
viewpoints and verify information using further evidence and sources.

Children are taught about the impact of the war in Europe and learn the term ‘anti-Semitism’. They
study Anne Frank and her family, discovering how the Nazi regime affected all aspects of their lives.
Children explore the actions of world leaders during the war and find out about the causes and
consequences of their decision, including the significant events that ended the Second World War.
Children learn about the impact of war on people in the local area and understand the concept of
remembrance. At the end of the project, children learn about the post war world and link changes
and developments back to the world wars.

This project is taught alongside the DT project Make Do and Mend to understand the effect of the
campaign on everyday life during and after the Second World War. If possible, children will
investigate the legacy of the war on the local area, making use of local landmarks such as the Polish
War Memorial.
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communities and explain  different roles in ancient
how this influenced
everyday ife.
Describe the hierarchy and
different roles in past
civilisations,
Describe the significance
and impact of power
struggles on Britain,

civilisations.

Describe the significance,  Describe and explain the
impact and legacy of power  significance of a leader or
in ancient civilisations. monarch.

D= ERE=)
Describe how the
resistance, refusal ot
rebellion of individuals,
groups and civilisations can
affect a society or practice,

covered x 2




Aspect
Civilisations

Creativity  Report and
conclude

Nursery

—

people and events from the  and talk about events in the

past by sharing books and
looking at photographs.

o

Reception

PLIRRULTAE Share stories

past.

T

Year 1

Create stories, pictures,
independent writing and
role play about historical
events, people and periods.

Year 2

Present historical
information in a simple non-
chronological report,
independent writing, chart,
structural model, fact file,
quiz, story or biography.

Dairy Meadow

Year3 Year 4 Year 5 Year 6
Describe how past Explain the cause and Describe the achievements  Describe and explain the
civilisations or lives of consequence of invasion and infl of the anci traits and i
people in Britain developed  and migration by the Greeks on the wider world.  of leaders and monarchs
during the Stone Age, Romare into Britain from different historical
Bronze Age and kron Age. D Study a festure of a past pesiods.
e, toisoy
Describe waysinwhich  chronological or non- Describe some of the
human invention and chronological accoUmt f 8 Crub s o deth study of | SENIficant achievements of
ingenuity have changed past civilisation, focusing o0 | (o4 etics and mankind and explain why
how people live. their features and inpirtanc of & pask o they are important.
(optional 4]  achi t ancient civilisation or
Describe the achievements society (people, culture, art,  Create an in-depth study of
and Influence of the ancient  Create an in-depth study of  politics, hierarchy). the characteristics and
Greeks on the wider wodd.  the characteristics and importance of a past or
importance of a past or ancient civilisation or
Describe the achievements  ncient divilisation or society (people. culture. art,
and influence of the ancient %0Cety (people. politics, hierarchy).
Romans on the wider world, architecture, relfigion,
culture, art. politics,

hierarchy).

Describe the significance

and impact of power

struggles on Britain.
Make choices about the Present a thoughtful Explore the validity of a Think critically, weigh
best ways to lection of relevant range of historical rep idence, sift arg
historical accounts and information in a historical and use books, technolog! and pr 2 persp
information. report, fictional narrative, and other sources to check  on an aspect of historical
in-depth study or by accuracy. importance.

s e o

historical questions.

optional x 3




Big idea Aspect
Communication

Materials  Artefacts and
sources

Placeand  Local history
space

Comparison Compare and
contrast

Dairy Meadow

Nursery Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
CCEED) sesintouse  (EIEIEEEY Orderand  Use common words and Use the historical terms Use historical terms to Use more compl Articulate and organ Use abstract terms to
words relating to the sequence a familiar event phrases relating to the year, decade and century. describe different periods historical terms to explain  important inf; tion and press historical ideas and
passage of time when using words relating to the  passing of time to of time. and p historical detailed historical informati
retelling 2 past event. age of time, includi icate ideas and information. using topic related
EER)(o) yeserto bt wesk bfore obseraos hrs. v nscwtcompons ) (ITE) v,
sans. N0, Y It wake historical questions about
last year, years ago anda aspects of everyday fife in
long time ago). ancient periods.
m.eredns —
P RSEN Comment ADL World 5N Use a range of historical Examine an artefact and Make deductions and draw  Explain how the design, Use a range of historical Ask perceptive questions to
and ask questions about observations about objects  artefacts to find out about  suggest what itis, where it conclusions about the o on and iak or artefacts to build ‘ an artefact or
objects from the past. and artefacts from the past, the past. is from, when and why it reliability of a historical used to make an artefact a picture of a historical historical source.
such as toys, clothes and was made and whoowned  source or artefact. can provide evidence of the  event or person.
Ofher s retatig 0 Express an opinion abouta 1t IWeAND power snd sttt of Identify different types of
everyday life. historical source. the object’s owner. Find evidence from bias in historical sources
Use historical sources to  identify and discuss w different sources. identify  and explain the impact of
begin to identify vi different viewpoints ina  Identify bias in primary and  bias and form balanced that bias.
g of ol et secondry e
s e s ecodr
fomees. Interpret a primary source
and understand how the
context in which it was
written influences the
writer’s viewpoint.
R Explore ' lore and  Describe events  Describe, in simple terms,  Analyse a range of historical Describe and explainthe  Investigate an aspect of Present an in-depth study
photographs to show how  talk about important events  in the school's history. the importance of local information to explain how impact of a past society on  history or a site dating from  of a local town or city,
the school or locality has  in the school or locality's events. people and places.  a national or international 2 local settl or beyond 1066 that is suggesting how to source
changed over time. history. event has i d the i significant in the locality.  the required information.
ocaty.
[ covered ]
Bedneo T Describe Identify similarities and Describe what it was fike to  Explain the similarities and ~ Compare and two  Compare and an  Compare and
notice similarities and some similarities and differences between ways  live in a different period. differences between two civilisations. aspect of history across two  leadership, belief, lifestyle
diff b life  diff b things  of life within or beyond periods of history. or more periods studied.  or significant events across
now and in the past. in the past and the present.  living memory. m a range of time periods.

covered




Dairy Meadow

Big idea Aspect Nursery Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Significance Significant AOL: World [ 010) Listen to Identify some key features  Explain why an event from  Explain the cause and effect Explain in detail the Explain why anaspect of  Present a detailed historical
events make sense of their own life  stories and discuss of a significant historical the past is significant. of a significant historical multiple causes and effects  world history is significant.  narrative about a significant
story and family history by significant events from the  event beyond living @ of significant events. global event.
i sttt ey
events, such as birthdays or
other celebrations.
Significant Comment [V Share stories  Understand the term Use historical models to Devise or respond to Construct a profile of a Explore and explainhow  Examine the decisions
people and ask questions about and talk about significant  significant and explain why  make jud about  historically valid questi significant leader usinga  the religious, political, made by significant
significant peopie that they  people who fived in the asignificant individual s significance and deseribe  about a significant historical range of historical sources.  scientific o | beliefs  historical individual
have seen in books and past important. the impact of asignificant  figure and suggest or plan of a significant individual  considering their options
photographs. m historical individual. ways to answer them. caused them to behave ina  and making a summative

particulac way. Judgement sbout their
aptionalx2 choces.

Change Changes over  [[IHIEZ] Begintospot [[BUNC] Exploreand  Describe changes within or  Describe how an aspectof  Summarise how an aspect  Answer and ask historically  Frame historically valid Describe the causes and
time imilarities and diff discuss simit b beyond living memory. fife has changed over time.  of British or world history  valid questions about jons about ofa

between pictures of the  aspects of their ife and ife  ((ERmSIEY [ optional x 2 has changed over time. changes over time and and change and construct  significant event in history.
past and the modem day. in the past, using books, suggest or plan ways to informed responses.

s s e e
e

British history Talk about Listentoand Describe a significant Describe and explainthe  Describe how a significant  Describe a series of Create an in-depth study of  Articulate the significance
things that happened in the  talk about stories describing  historical event in British importance of a significant  event or person in British significant events, linked by a0 sspect of British history  of a historical person, event,
past significant events from the  history. individual's achievements history changed or a common theme, that beyond 1066 discovery or invention in

past. con on British history. influenced how people live  show changes over time in Asaigr British history.

oo s = )
~ &) e e

Explain the cause, Explain the cause, British economy and the
consequence and impact of  consequence and impact of ways in which its growth

and setth in  invasion and sett) in impacted on British life.
Britain, Britain.

Chronology Resfiv [TOF") Put familiar  Order information on a Sequence significant Sequence dates and Sequence significant dates  Sequence and make Articulate and present a
experiences through role events in chronological timeline. in ical  inf ion from several about events within a connections between clear, chronological world
play activities and retell order, using pictures and historical periods on a historical time period on ~ periods of world history on  history narrative within and

events in order discussion. timeline. historical imelines. a timedine. across historical periods
susea
(qvtr:d x3 -

History Progression of Knowledge:




Big idea Aspect

Humankind Everyday life

Nursery

Reception

Year 1

Aspects of everyday life
include houses, jobs,
objects, transport and

entertainment.

Year 2

Aspects of everyday life
from the past, such as
houses, jobs, shops, objects,
transport and
entertainment, may be
similar or different to those
used and enjoyed by people
today.

Year 3

Stone Age life is defined by
the use of stone for making
tools and weapons and the
transition from the hunter-
gatherer lifestyle to
farming. Bronze Age life is
defined by the use of
metals, including bronze. to
make tools, and

Year 4

The influences of Roman
civilisation on Britain
include the building of
roads, houses and villas
with technology, such as
underfioor heating: the
building of forts and
fortified towns; the use of

and in

objects, and the creation of
large settiements and social
hierarchy. Iron Age life is
defined by the use of
metals, including iron, to
make stronger, more
effective tools and weapons
and fine, decorative objects.
Farming became more
efficient and religion was an
important part of life.

Aspects of everyday lifein a
Roman town include the
use of the forum for
decision-making: shops and
market places for trade;
family life, including the
different roles and lifestyles
of men and women; slavery
and life in a Roman fort.

covered x 4

the form of Roman
numerals and the spread of
Christianity.

Key aspects of British
history include the rise, fall
and actions of the
monarchy; improvements in
technology: exploration:
disease; the lives of the rich
and poor and changes in

everyday ke,

The materials and
decoration used to make an
artefact can tell us about
the skili of the craftworker
and the status of the owner.
The form can tell us how it
was used. Some artefacts
can also show us what
people believed, what was
to them and how

when Roman beliefs,
technology and culture
were adopted by Britons
after the invasion of AD 43.
Life became Romanised in,
or near, newly built Roman
towns and forts, especially
in the south of England. The

they spent their time.

covered x 2

Dairy Meadow

Year 5 Year 6

yday life. incl War, ion, conflict
culture, language, and rebelion can cause
settlements, trade and damage to buildings and
belief systems could change  property: kill, injure and
during different periods due  oppress people or change
to invasion, natural people's beliefs, ways of life
disasters or changes in and identity.

leadership. However, some
aspects of everyday life
could continue, for
example, if invaders
respected and adopted a
country’s culture and

language.
=S




Big idea Aspect

Hierarchy and

Nursery

Reception

s
queens are known as
royalty. Some kings and
queens are real people and
some are characters in
stories.

covered

Year 1

A monarch is a king or
queen who rules a country.

covered

Year 2 Year 3 Year 4
Romans introduced urban
fiving and road networks,
cleanliness in the form of
running water and bath
houses and new beliefs in
Roman gods and goddesses,
and later, Christianity.
Hierarchy is a way of Tribal Y in
people around 4000 ancient civilisations include
to how important they are  years ago in Britain and {from most to least
or were. Most past societies  supplanted the hunter- powerful] a ruler; officials,
had a monarch or leader at  gatherer lifestyle. nobles or priests;
the top of their hierarchy, Communities created merchants, workers and
nobles, lords or peasants and slaves.
in the middle and poor made up of a number of
workers or slaves at the families, farmed to produce
bottom. food, made and used

covered x 2

pottery, developed tools
and weapons and created
burial mounds and

ruled by a king, a group of
men called the senate and

an emperor. Below the
rulers in the hierarchy,
Roman society was split
into upper class patricians
and equites who owned
land and had powerful jobs.
Lower class plebeians’ and
freemen were citizens of
Rome who earned their
own money. They had a
variety of jobs and some
were legionary soldiers in
the Roman army. Slaves
were at the bottom of the
hierarchy. They were the
property of their owners

Year 5 Year 6
Power in ancient Leaders and monarchs have
civilisations drove the changed the course of
growth of empires and the  history in a variety of ways,
development of trade, including invading other
wealth, arts and culture, countries; oppressing
society, technology and groups of people;
bediefs. Misuse of power advocating democracy;
and poor leadershi ed  inspiring
these aspects of new religi or
to decline. poitical ideclogies.
The consequences of
resistance. refusal and
rebellion against leaders or
hierarchies are far reaching
and can include war,
conflict, oppression, change
and improvements in
people’s lives.




Big idea Aspect

Civilisations

Nursery

Year 1

Year 2

After the Roman's
successful invasion of
Britain in AD 43, there were
many power struggles as
the Romans tried to take
control of Ceitic lands and
people. These struggles
were significant because
many tribes, such as the
Picts in Caledonia, and key
leaders, like Boudicea in
England, refused to obey
Roman rule. These power
struggles caused conflict,
death and destruction in
the short term, and in the
long term they changed the
way of life of for the Celts
who were defeated.

The lives of people in the
Stone Age, Bronze Age and
iron Age changed and
developed over time due to
the discovery and use of the
materials stone. bronze and
iron. These developments
made it easier for people to
farm, create permanent
settiements and protect

Year 4

The cause of the Roman
Irvasion of Britain was to
gain land, styves and
precious metals, after
conquering marny other
countries to the east of
Rome. The consequence of
Invasion was conflict with
the Celtic tribes that lived in
Britain. Over time, many
people in the east of
England became Romanised,
living in Roman towns and
taking on aspects of Roman
culture, such as religion and
language. Many people in
the west of Britain retaned

their Celtic characteristics

Year 5 Year 6

The achievements and Common traits include
influences of the ancient personal charisma; strong
Greeks on the wider world  beliefs; the right to rule,
include the English by

and language: democracy,  vote or the divine right of
including trial by jury; sport  kings and personal qualities,
and the Olympic Games:  such as determination and
the subjects of the ability to communicate.
mathematics, science, Motives include birthright;
philosophy, art. architecture  the desire to acquire land,
and theatre. money and natural
R —
The ch. of past Poonel
civilisations include cities,  Political beliefs
ARSI
of writing. numerical An achievement or
systems, calendars, discovery may be significant
architecture, art, religion, because it affects the lives
inventions and set social of other people or the

Dairy Meadow



Big idea

Aspect

Nursery

Reception

Year 1

Year 2

Dairy Meadow

Year 3 Year 4 Year 5 Year 6
Examples include the and Gfestyle structures. natural world; moves
development of tools, the human understanding
of antibi the 2ad The characteristics of forward; rights wrongs and

writing of Shak and  aehi of the earfiest ancient civilisations include 171 or celebrates the
the Industrial Revolution. . gicstians include Gities,  cities, government, highest attalnments of
optional x 4] government, forms of language, writing, customs,  PUMans.
The achievements and writing, | systems, | syst
influences of the ancient lend: chil art, hi art, Thech of the
Greeks on the wider workd  religion, inventions and religion, inventions and earliest civilisations include
include the English alphabet  social structures, social structures, all of cities, governments, forms.
and language; democracy, which have influenced the  of writing, numerical
including trial by jury; sport  The characteristics of the world over the last 5000 systems, calendars,
and the Olympic Games: the i viieations include YoM architecture, art, religion,
subjects of mathematics cities, government, inventions and social
science. philosophy. art, language, writing, customs structures, mary of which
architecture and theatre numerical systems, have influenced the world
calendars, architecture. art, ades the tist 5000 yesey
The growth of the Roman religion, inventions and and can still be seen in
Empire spread the influence  social structures, all of Sopiety todey.
of Roman culture, which have influenced the
technology and beliefs to world over the last 5000
North Africa, the Middle years,
East and Europe. Their
achievements indude the 1. Viking invasion and
development of trade, Anglo-Saxon defence of
building towns, creating a England led to many
road system. the use of the  conflicts. In AD 878, the
Latin language and the Anglo-Saxon king, Alfred
spread of Christianity. the Great, made peace with
the Vikings, who settled in

Danelaw in the east of

England. Over time, the

Anglo-Saxons defeated the

remaining Viking rulers and

the Vikings in England

agreed to be ruled by an

Anglo-Saxon king.

covered




Big idea Aspect

Creativity  Report and
conclude
Communication

Nursery

stors
books and pictures give us
information about the past.

e

Reception

AOL: Workd RSELEN
books and pictures are used
to help people to find out
about people and events
from the past.

PICRTETEE Words that
help us to describe the
passage of time include
yesterday, last week, before
and then

cavered

Year 1

Stories, pictures and role
play are used to help people
learn about the past,
understand key events and
empathise with historical

figures,

Common words and
phrases, such as here, now,
then, yesterday, last week,
last year, years ago and a
long time ago, can be used
to describe the passing of

time.

Year 2 Year 3 Year 4

Historical inf joncan  Historical inf can  Reld historical

be presented in a variety of be dasa inf can be

ways. For example, in a non-chronological report, presented as written texts,
non-chronological report, fact file, timefine, tables, diag; i
information about a and lists.

historical topic is pe

without organising it into

chronological order.

Avyearis 365 daysand a
leap year is 366 days. A
decadeis 10 years A
century is 100 years.

orp
o

lDODQMxJ'

Historical terms to describe
periods of time include
decade, century, millennia,
era, AD, CE, BC and BCE.

Well composed historical
questions begin with
statements, such as "how’,
‘why’ and ‘to what extent’
and should be based around
a historical concept, such as
cause and effect,
significance or continuity
and change.

Historical terms include
abstract nouns, such as
invasion and monarchy.

Dairy Meadow

Year 5 Year 6

S of historical S of historical
information can have information should be read
varying degrees of accuracy,  critically to prove or

de ding on who wrote disprove a historically valid
them, when they were idea by setting the report
written and the i into the historical in

of the writer. which it was written,
——_

background and ideologies
of the writer or creator and
knowing if the source was
written at the time of the
event (primary evidence) or
after the event (secondary
evide:

ncel.

Historical terms incude Abstract terms include
topic related vocabulary, nouns, such as empire,
which may indude abstract  civilisation, parliament ,
nouns, such s Y. Y.

civilisation, tre. empire, di 12
rebellion and revolt interpeetation, invasion,

nation, significance and

sacrifice,




Big idea
Materials

Aspect

Artefacts and
sources

Nursery

Reception
obicts rom

the past can look different
to objects from the present.

optional x 14

Dairy Meadow

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Historical artefacts are Astefacts are objects and Interviews, diaries, letters,  Historical artefacts can Using a range of historical Questions can be used to
objects that were made and  things made by people journals, speeches, reveal much about the sources and artefacts can evaluate the usefulness of a
used in the past. The shape  rather than natural objects. biographi f: object’s use or owner. For reveal a clearer and more historical source. Examples
and material of the object  They provide evid: hotographs and witn, le, highly d d picture about a include "'Who created the
can give clues about when  about the past. E If are h ical f: made of 3 historical event or person.  source? Why was the
and how itwas made and include coins, buildings, source materials. H fals and created by source created? Does the
used. written texts or ruins. some historical source highly skilled craftsmen Bias is the act of supporting source contain any bias?
materials are more refiable  suggest the owner was or opposing 3 person or When was the source
Hiistorical PR Avi intis a persor's than others. wealthy and important, thing in an unfair way. A created? |s the source
artefacts, ik own opinion or way of covered x 12 whereas simple objects batanced argument is a similar to others made at
hotngraphs and paintings.  thiniing abott hing  [optionalxd] made of readily availabl esponse to aquestionor e 3ame time? Does the
Hitorcaviewpo ol st the e whereyou | Se oty

demonstrate what a person was poor and unimp ider both vi 4 i that is untrue

thinks and feels about a
historical event or person.
Primary sources include
documents or artefacts
created by a witness to a
historical event at the time

ith d < “

Y

about a istoricalevent or

Bias is the act of supporting person.

Different types of bias

include political, cultural or

o copsingapersncr (G ()

thing in an unfair way.

A primary source s a

sources were created by
someone who did not
experience or participate in
the event. A secondary
source interprets and
analyses a primary source.

d or artefact, which
provides direct, first-hand
evidence of an event,
person or time in the past.
Primary sources contain the
life experiences,

thoughts, opinions

and beliefs of their writers
or creators, which can
affect the information
included and the way

that people and events have
been depicted.

covered x 2

racial.




Big idea Aspect

Placeand  Local history
space

Comparison Compare and

Nursery

Reception

Dairy Meadow
Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Important events in the C ive buildings,  National and i jonal A pastevent or society can  Aspects of British history  Sources of information for a
school's history could monuments, Newspapers historical events, such as impact a local settlement in  and related sites that may study of a local town or city
include the opening of the  and photographs tell us wars, invasions, disease, the  several ways, including the  have local significance include primary sources,
school, the arrival of new about significant people, invention of new layout and use of land in the include, the Norman such as letters, diaries,
teachers, special visitors events and places in our hnologies and changes in i changes to the  invasion (N castles official documents,
and significant changes to  local ity's history.  leadership, can have a number of people who fived  and setth ). Black facts and buildings that
buildings. pasitive or negative impact  or worked there over time;  Death of 1346-1353 were created at the time of
onalocality and can shape  the creation of human (plague pits), the Warsof  specific events, and
the beliefs, identity, features, such as canals, the Roses (b ) and dary such as
settlement and culture of  castles or factories; place  the Industrial Revoluts ial and
people in the locality. names and language. (coal mines, factories, mill commemorative plagues,
[ covered | sites, railways and canals).  information books and
research produced after the
event.
covered x 2
Identifying similarities and A historical period isanera  Throughout history, Characteristics of a Aspects of history thatcan  Common aspects of histeey,
differences helps us to or a passage of time that common areas of human civilisation include cities, be compared and such as leadership, belief,
make comparisons b h din the past. For  concerninclude theneed  go or leadership dinclude rulers  lifestyle and significant
life now and in the past. example, Victorian Britainis  for food, survival, shelter forms of writing, numerical  and monarchs, everyday events, are features of
a period in British history.  and warmth; the systems, calendars, fife, homes and work, different historical time
w:] lation of power and hi art, religi technology and i i periods. Many of these
wealth and the inventions and social [:E hreads have f in
devel of technology. str The form these common, such as the
characteristics take can be invasion of a country by a
similar or contrasting across leader and an army, but may
different civilisations. also have differences, such
s thesucess of 30
invasion.




Big idea Aspect

Significance Significant
events
Significant
people

Nursery

event is something that is
important to them or their
family, such as birthdays,

christenings or religious

Reception Year 1 Year 2
Significant historical events  Significant events affect the
event is something that is include thase that cause lives of many people over a
important to them or ather  great change for large long period of time and are
people. Phatographs and numbers of people. Key i d.
videos are used to record features of significant For example, Armistice Day
these events historical events include the is d every
date it happened, the year on 11th November to
people and places involved  remember the end of the
and the consequences of First World War.
e
LU B RN Some people A person who is historically  Historical models, such as
in history are significant significant has made big Dawson's moded and
b they did impor 1ges in their lifetime, diamond ranking, help us to
things that changed the has been 3 good or bad role  organise and sort historical
world or how we live. moded, were known in their  information.
T ————
better or worse or changed | optional x 2
the way people think.

Year 3 Year 4
The causes of a significant  Every significant historical
event are the things that event has a cause or a
make the event happen and  number of causes, such as
directly lead up to the the need for power and
event. The consequences of  wealth, retaliation for past
a significant event happen  wrongs, the need to
after the event and canbe  improve quality of life or
short-term, such as people  the occurrence of natural
being killed in a battle, or disasters, such as
long-term, such as the earthquakes. The
hange in language and ¢ are the
society after an invasion. outcomes of an event, such
s changesin power, peope
being killed or displaced
during war, improvements
in quality of life or damage
and destruction from a
natural disaster.

Historically valid questions
relate to aspects, such as
significance: time and
chronology: continuity and
change; comparing and
contrasting or cause and

consequence.

covered x 2

A profile of a leader can
achievemnents, the events in
which they played a part,
the opinions of others
about the person and the
positive or negative
consequences of their
actions.

Dairy Meadow
Year 5 Year 6
Aspects of history are Historical narratives can
significant because they describe long- and short-
had an impact on a vast term causes and
number of people, are consequences of an event;
remembered and highlight the actions of
d or infle significant individuals and
the way we live today. explain how significant
———
over time.

Beliefs can prompt an Decisions can be made for a
individual to take action,  variety of reasons, including
such as to fight for change,  belief, lack of options,

fight wars, oppress or free  cultural influences and

individuals or groups of personal gain. Decisions are
people, create jesand  infh d by the cultural
tombs or protest against context of the day, which

e
(.- Jez=mm

may be different to the
ltural today, and

should be taken into
account when making a
judgement about the
actions of historical
individuals.




Big idea
Change

Aspect

Changes over
time

Nursery

PRI SEN Pictures and
books can show how life

was different in the past.

Reception

Year1

BT The way that  Changes within living

people lived in the past is
not the same as the way
that we live now. There

have been changes to

memory have happened
aver the last 100 years and
include advances in

technology, exploration,

schools,play activites,toys. workplaces, houses and
food, transport and clothes. jobs,leisure familyand  done.

—

Year 2

Life has changed over time
due to changesin
technology, inventions,
society, use of materials,
land use and new ideas

Year 3

Aspects of history that can
change over time inchide

rule and government, jobs,
health, art and culture,

everyday fife and

about how things should be  technology.

covered x 2

Year4

Changes over time can
happen rapidly or slowly
and are affected by the
desire for people to change,
their beliefs, the availability
of resources and
technology, and social and
economic circumstances,

covered x 2

Year 5

Continuity is the concept
that aspects of life, such as
rule and govemment,
everyday life, settlements
and beliefs, stay the same
over time., Change is the
concept that thess aspects
either progress and become
bigger, better or more
important, or decline and
become smaller, worse o
less important.

covered x 2

Dairy Meadow

Year 6

The causes of significant
events can be long-term
and revolve around set
ideologles, institutions,
oppression and living
conditions or short-term,
revolving around the
immediate motivations and
actions of individuals or
groups of people. These
long- and shoet-term cawses
can lead to a range of
consequences for
individuals, small groups of
people or society as a
whole,

covered x 12

optional x 3




Dairy Meadow
Big idea Aspect Nursery Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
British history The past PIBTTN Stories.or  Significant historical events  Important individual Significant events or people  Individual events linked to  Key mpects of British Significant people, events,
includes the things that narratives, can tell us about  include those that cause achievements include great  in the past have caused themes, such as the rise and  history inclode the rise, fall  discoveries or inventions
happened yesterday, Last important things that great change for large discoveries and actions that  great change over time, fall of the monarchy, and actions of the can affect many people
week, last year or long ago.  happened in the past. numbers of people. have helped many people.  They have infic d how isings and rebellions. monarchy: improvements in - over time. Examples include
Aszign people live today because  great inventions and crime  technology: exploration: the invasion of a country;
they have f d L and punish all show disease: the lives of the rich  transfer of power;
and boundaries; created changes in British life over  and poor and changes in improvements in
buildings and objects that  time. everyday life. healthcare: advancements
are still used today; helped in technologies or
to improve health, Anglo-Saxons and Scots tion.
knowledge and trom Ireland invaded Britain
understanding through to fight and capture Land The British economy grew
scientific research and and goods because the between the 16th and 19th
discovery and provided Romans had left. Anglo- centuries due to a range of
inspiration for the way Saxons also wanted to find factors including Britain's
people should live. farmland after flooding in involvement in the slave
EEEEEED (55r=152)  scandinavia. They wanted trade. the plantation
The cause of the Roman to make new homes and economy in the New World,
invasion of Britain was to settlements and eventually Colonialism, new inventions
gain land, staves and settled in kingdoms. first and the Industrial
precious metals, after across the south-east and Revolution. This growth had
conguering many other eastern England and then far-reaching consequences
countries to the east of across the whole country. and changed many aspects
Rome. The consequence of  These kingdoms later of people's fives including
invasion was conflict with became the counties of the way they worked,
the Celtic tribes that livedin  Kent, Sussex, Wessex, travelled and spent their
Britsin. Over time, many  Middlesex and Exst Anglia. money.
S —
living in Roman towns and
taking on aspects of Roman
culture, such as religion and
language. However, people
in the west of Britain
retained their Celtic culture.




Dairy Meadow
Bigidea Aspect Nursery Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
Chronology Sequencing words, such as  Atimelineisadisplayof  Datesandeventscanbe  Key changes and events of  Different world history Timedines demonstrate the
first, next, finally, thenand  events, people or objects in d on a timelis historical periods can be civilisations existed before,  chronology and links
afterthat canbeusedto  chronological order. A using AD or BC. AD dates  placed on a timeline, such  after and slongside others. b key civilisations,
order informati imedine: can show different  become larger the closer s the dates of changes in~ For je, the anci events and significant
chronologically. periods of time, from a few  they get to the present day.  leadership, key battles and  Sumer existed from c4500  inventions in world history.
years to millions of years.  BC dates become larger the  invasions, schievements,  BC to ¢1900 BC and the
further away they get from  scientific devel and  ancient Egyptians from
the present day. The year deaths. <3100 BC to 30 BC.
P
Christ in the Gregorian

calendar.




